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Interpreting and Using Data: Testing a New Product

MATHEMATICAL GOALS

This lesson unit is intended to help you assess how well students are able to organize, represent and

analyze bivariate categorical data in an appropriate way. In particular this unit aims to identify and

help students who have difficulty in:

* Choosing a suitable, systematic way to collect and organize the data. This could include
constructing tables, two-way tables, or frequency charts.

* Interpreting their own and others’ findings clearly and effectively.

COMMON CORE STATE STANDARDS

This lesson relates to the following Mathematical Practices in the Common Core State Standards for
Mathematics, with a particular emphasis on Practices 1,2, 3,4, and 7:
1. Make sense of problems and persevere in solving them.
Reason abstractly and quantitatively.
Construct viable arguments and critique the reasoning of others.
Model with mathematics.
Use appropriate tools strategically.
Attend to precision.
Look for and make use of structure.
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This lesson gives students the opportunity to apply their knowledge of the following Standards for
Mathematical Content in the Common Core State Standards for Mathematics:

8.SP: Investigate patterns of association in bivariate data.

INTRODUCTION

* Before the lesson, students work individually on an assessment task designed to reveal their
current understanding and difficulties. You review their responses and create questions for them
to consider when improving their work.

* At the start of the lesson, students reflect on their individual responses and use the questions
posed to think of ways to improve their work. They then work collaboratively in small groups to
produce, in the form of a poster, a better strategy to the task than they did individually. In the
same small groups they implement the strategy.

* In a whole-class discussion students compare and evaluate the different strategies they have used.

* Working in the same small groups, students analyze sample responses to the task.

* In a whole-class discussion, students review the methods they have seen.

* At the end of the lesson or in a follow-up lesson, students reflect individually on their work.

MATERIALS REQUIRED

* Each student will need a copy of the assessment task: Testing a New Product, a sheet of paper,
and a copy of the How Did You Work? review questionnaire.

* Each small group of students will need two large sheets of paper for making a poster, the cut-up
sheets Results of the Survey: Data Sheet 1, 2, 3, and 4, some felt-tipped pens and copies of the
Sample Responses to Discuss.

* Provide rulers and graph paper for students who choose to use them.

* There is a projector resource to support whole-class discussions.

TIME NEEDED

15 minutes before the lesson, a 100-minute lesson (or two shorter lessons), and 10 minutes in a
follow-up lesson (or for homework). Timings are approximate.
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Teacher guide

BEFORE THE LESSON

Have students complete this task, in class or
for homework, a few days before the
formative assessment lesson. This will give
you an opportunity to assess the work, and to

find out the kinds of difficulties students have

with it. You should then be able to target
your help more effectively in the subsequent
lesson.

Give each student a copy of the assessment
task: Testing a New Product. Introduce them
to the context and try to ensure that they all
understand the idea of market research when
developing a new product.

Imagine that you are part of a research
organization and are advising Judi on
how to market a new type of deodorant.

Her survey is intended to find out how
people are influenced by the packaging
and fragrance of the deodorant.

Read the task carefully and then answer
the questions.
Show the students the slide P-1, explaining
that it shows four further responses. Discuss

these briefly and remind the students that Judi

has collected forty responses in all. However,
also remind them that their task today is to
plan how they will organize the data; they are
not expected to analyze it at this stage.

Assessment task: Testing a New Product (15 minutes)

Testing a New Product

Judiis starting a new business making deodorants.

Before producing the deodorants on a large scale, Judi wants to find outhow people are influenced by
the fragrance and the packaging.

She makes two fragrances, A and B, andtwo possible ways to package these deodorants, Bouquet
and Hunter.

Judi conducts a survey. She asks 40 people to comment on the packaging and sample a small
amountof from four different i

BouguetA BouguetB Hunter A Hunter B

The people are nottoldthat'Bouquet A’ and 'Hunter A’ both contain exactly the same fragrance, A,
or that'‘BouquetB'and Hunter B' contain the same fragrance, B.

Each person is askedto fillin a card, checking a boxto show how he or she feels about each of the
four deodorants. For example, the person who filled in the card shown here is male, hates ‘BouquetA',
thinks ‘Bouquet B is wonderful, thinks ‘Hunter A'is average and thinks ‘Hunter B'is quite nice.
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| Hunter B 74\ N | R |

Judi wants you to analyze all the data.
Remember that Judi wants to find out how people are influenced by the fragrance and the packaging.
Before you do this, plan your method.

1. What questions may be answered by examining and reviewing data collected on the survey cards?

2. Describe clearly how you will organize, display and analyze the 40 responses in order to answer
your questions. It may help if you make up a few results using the blank data sheets provided.

It is important that, as far as possible, students are allowed to answer the questions without assistance.
Some students may find it difficult to get started: be aware that if you offer help too quickly, students
will merely do what you say and will not think for themselves. If, after several minutes, students are
still struggling, try to help them understand what is required.

Students who sit together often produce similar answers, and then when they come to compare their
work, they have little to discuss. For this reason, we suggest that when students do the task
individually, you ask them to move to different seats. Then at the beginning of the formative
assessment lesson, allow them to return to their usual seats. Experience has shown that this produces

more profitable discussions.

When all students have made a reasonable attempt at the task, reassure them that they will have time

to revisit and revise their solutions later.

Interpreting and Using Data: Testing a New Product
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Assessing students’ responses
Collect students’ responses to the task. Make some notes on what their work reveals about their
current levels of understanding and their different problem solving approaches. We suggest that you
do not score students’ work. Research shows that this will be counterproductive, as it will encourage
students to compare their scores and distract their attention from what they can do to improve their
mathematics.

Instead, help students to make further progress by summarizing their difficulties as a series of
questions. Some suggestions for these are given in the Common issues table on the next page. These
have been drawn from common difficulties observed in trials of this unit.

We suggest you make a list of your own questions, based on your students’ work. We recommend
you either:

*  Write one or two questions on each student’s work, or

* Give each student a printed version of your list of questions and highlight the questions for each
individual student.

If you do not have time to do this, you could select a few questions that will be of help to the majority

of students, and write these on the board when you return the work to the students at the start of the

next lesson.

Teacher guide Interpreting and Using Data: Testing a New Product T-3



Common issues

Suggested questions and prompts

Questions are inappropriate

For example: The student writes questions that
cannot be answered using the given data.

OR: The student writes questions such as ‘Which
product do people prefer?’ or ‘“Which fragrance
do people prefer?’.

* What data is being collected?
* What is the purpose of the survey?
* How do your questions help Judi?

Description of how the data could be
represented lacks detail or is incoherent

For example, the suggested representation does
not separate males and females.

* You need to provide more details about how

you plan to represent the data.

*  Support your description with an example.
* Write your description as if you are instructing

someone to carry out the task.

Limited understanding of the purpose of the
survey

For example: The student focuses on the most
popular product rather than what influences
people when purchasing a deodorant.

* Does your description of how to represent the

data fulfill the purpose of the survey?

*  Why do you think Judi did not ask people the

two questions:
Which name do you prefer?
Which fragrance do you prefer?

*  What decisions have you made when

representing the data? Justify these decisions.

Representation does not include all the data

e Explain why your representation does not

include all the data.

Representation is such that the data is ‘under-
summarized’

For example: The student creates a table of all the
results for the four options but has not shown how
they will make any decisions from this. (For
example, using mean ratings).

e How will Judi be able to make a decision

about what people prefer using your
representation?

* How can you further summarize the data?
* How can you represent the pictures as number

ratings? How can you use these ratings to
summarize the data for each option?

Limited explanation of how the representation
will be helpful

For example: The student does not explain why
they have combined male and female data.

Or: The student does not explain why they have
represented the data as charts.

*  What decisions did you make when

representing the data? Justify these decisions.

* How will your representation help Judi?

Teacher guide
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SUGGESTED LESSON OUTLINE

Because the description of Judi’s survey is brief and the amount of data collected is limited, the
results may be ambiguous. This ambiguity is discussed towards the end of the lesson.

Review individual solutions to the problem (10 minutes)
Return the assessment task, along with a sheet of paper, to the students

If you did not add questions to individual pieces of work, write your list of questions on the board.
Students are to select questions appropriate to their own work, and spend a few minutes thinking
about them.

Begin the lesson by briefly reintroducing the problem.

Recall the task: Testing a New Product. What was it about?

Today you are going to work together to try to improve your initial responses to this task.

I have looked at your work and I have some questions I would like you to think about.

On your own, carefully read through the questions I have written.

I would like you to use the questions to help you to think about ways of improving your own work.

Make a note of anything you think will help to improve your work.

Collaborative small-group work (25 minutes)
Organize the class into groups of two or three students.

Give each group a large sheet of paper and some felt-tipped pens.

Would two or three people like to share the questions they wrote down?
What could you find out from the data that would be useful to Judi?
[Write two or three responses to this on the board.]

In your groups you need to write down the questions you will plan to answer.
Deciding on a Strategy

Invite students to plan what they are going to do:

In a short while I am going to give you all the data from Judi’s survey.
Before I do this, I want you to plan carefully what you will do with it!

I want you to share your ideas and plan a joint method for organizing and analyzing the data.

Slide P-2 of the projector resource, Planning a Joint Method, summarizes the activity:
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Planning a Joint Method

1. Take turns to explain your ideas for a method.

2. Listen carefully to each other and ask questions if you don’t
understand or agree.

3. When everyone in the group has explained their ideas, try to agree
on a joint method that is better than all of them.

4. Make sure that everyone in your group can explain your chosen
method.

5. Write a brief outline of your planned method on your large sheet of
paper.

Implementing the Strategy
Give each group another large sheet of paper and the cut-up cards, Results of the Survey: Data Sheet
1,2,3,and 4.
Turn over your large sheet of paper and on the other side try to use your method to analyze the
data.
State on your poster how your choice of method will help Judi.

You need to make a clear recommendation to Judi about which fragrance and which packaging
she should use.

While students work in small groups, you have two tasks: to note different student approaches to the
task and to support student problem solving.
Note different student approaches to the task

Listen and watch students carefully. Note different approaches to the task. In particular, note any
common difficulties. Are the students able to consider the task from Judi’s viewpoint? How do the
students coordinate the three variables: fragrance, packaging and gender? How do they organize the
data; do they use tally charts or two-way tables? Do the students use all the data? Are students aware
of decisions they are making? Do students check their totals? What math do students use on the data?
You can then use this information to focus a whole-class discussion towards the end of the lesson.

Support student problem solving
Try not to make suggestions that move students towards a particular approach to the task. Instead, ask
questions that encourage students to clarify their own thinking. In particular focus on the strategies
rather than the solution. Encourage students to justify their statements.
What is your method? What do you need to do next?
What decisions have you made? Why have you made these decisions?
Will it be clear to Judi whether people are influenced more by the packaging or by the fragrance?
How can you check your work?

You may want to use the questions and prompts in the Common issues table to support your
questioning. If the whole class is struggling on the same issue, you could write one or two relevant
questions on the board or hold a brief whole-class discussion.
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Sharing different approaches (10 minutes)

Hold a whole-class discussion on the strategies used to produce a group solution. Ask two or three
groups of students with contrasting approaches to present their posters and describe the approach
used, rather than the results obtained. Encourage the rest of the class to ask questions or explain a
strategy in their own words. As part of their presentation, ask students:

What approach did you use? How was this strategy different to your individual approach?

How did looking at other strategies in your group influence your thinking?

Did anyone use a similar/different strategy to this one?
This will help students with the next activity where they will be critiquing two different approaches to
the task.

If you plan to take two lessons for the task, then end the first lesson here. If time allows, choose some
groups to share their strategies. Choose groups who have adopted different strategies.
Extending the lesson over two days

If you are taking two days to complete this lesson unit then you may want to end the first lesson here.
At the start of the second day, briefly remind students of the task they have been working on before
moving on to the collaborative analysis of sample responses.

Collaborative analysis of Sample Responses to Discuss (15 minutes)
Distribute copies of the Sample Responses to Discuss to each group of students.

This task gives students an opportunity to consider different ways of approaching the task, without
providing a complete solution strategy.

First, allow students a little time to familiarize themselves with one of the sample responses:

Each person should choose a different sample response to look at.

Take a moment individually to read through the sample student response and think about what
the student is doing.

All the students have counted the data correctly, so you don’t need to check this.
There are some questions for you to answer as you look at the work. Write down the answers on
the sheet. You may want to add notes to the work to make it easier to follow.
If you don’t understand everything, don’t worry, because you will have an opportunity to discuss
it together afterwards.
When students have had time to read the sample responses individually, invite them to discuss
together:
In your groups you are now going to share your thoughts.

Slide P-3 of the projector resource, Sample Responses to Discuss, describes how students should
work together.
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Sample Responses to Discuss

1. Take turns to explain to the rest of the group what the student in
your sample response has done and what your answers are to the
questions on the sheet.

2. Listen carefully to the explanations. Ask questions if you don't
understand.

3. When everyone is satisfied with the explanations, you may want to
change some of your own ideas!

During the small group work, support the students as in the first collaborative activity. Also, check to
see which of the methods students find more difficult to understand. Note similarities and differences
between the sample approaches and those the students took in the collaborative group work.

What decisions has the student made? What do you think of these decisions?

Penny collates the data into a tally table. She T ult ogonize. b ““ij'”k‘”b « bablo.
e

represents the pictures by numbers and uses Each pi a sere 0,1,2,% e (.
them to calculate a total rating for each ® 5 @‘ @} ToTBL
deodorant. Penny has combined male and I 13

female data. She should explain why she has W b e ﬁ%l‘tm , j: ”O*WHIM* e

done this. BOWB n S (HHY H-H-H—HI llHL w0t 8x | *7%11"2*2
VL v a7
Hovker i - #H—\H-THH—#HFUH
___\1‘ {114 [
Hunkr 81 ,uu m In uuuu:ww)

Does it make sense to use a rating of zero?
Do the calculations not take into account the people who thought the deodorant was terrible?
[ Having a rating of zero is fine, but Penny should justify this decision |

Penny could put the totals into a two-way

table. Completed two-way table:
Students may conclude that people prefer: A B
* fragrance B to A

Bouquet 89 97

*  Hunter packaging to Bouquet packaging.
This may be useful to Judi, but does not Hunter 107 113
answer her key concern, which is how people
are influenced by fragrance and packaging.

She could also conclude, from her analysis, that people are slightly more influenced by fragrance than
packaging. This conclusion is fragile as there are many other factors that may influence people. A
disadvantage of Penny’s method is that she has ignored gender, so she cannot draw any conclusions
about whether there is a difference between male and female responses.
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Harry has coded each picture. He has T will cdo onch ek :
taken gender into account. His analysis He Homble, N= Naoky , 0= Ok,
(so far) suggests that Bouquet A is more he hitay W= Wen ' d
popular with females than males. E)W 12 5)1*
e Males Tunaden 2
Harry’s method is inefficient. He could HyN, 0, 1y HH G 0,0, 10, W, 0, 1)
have organized the data into a tally chart Wy 10, b &y MG, (L Ny 0,0, 19, 0 ’
Ly 0,04, L0, ke
for each code.
It will be difficult for Judi to make a Completed chart:
decision when comparing four charts. Bouquet A
On the other hand, his method will allow OMale OFemale
Judi to make comparisons across all 3
variables. 28
% 7
a §
3 5 - —
3 4
3
E 31 B
z 1 - —_— P — b — b — =
0 v v T v J

Whole-class discussion: Comparing different approaches (20 minutes)
Hold a whole-class discussion to consider the different approaches used in the sample work. Focus

the discussion on parts of the task students found difficult. Ask the students to compare the different
solution methods. First project Slide P-4, Penny’s work.
What has Penny done?
What do you like about her approach? How would her analysis be useful to Judi?
What are the disadvantages of her approach?
Now repeat with Harry’s work, using Slide P-5 and a similar set of questions.
Students may spontaneously begin to compare the two approaches. If not, explain that you want them
to compare the two approaches. Use Slide P-6 and the questions below to focus the class discussion.
Which approach would be more useful to Judi? Why?
Which approach did you find most difficult to understand? Why?

To support the discussion, you may want to use Slide P-6 of the projector resource.
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Collaborative review of the survey (10 minutes)
During this activity students have the opportunity to critique and improve Judi's survey.

In your groups spend some time critiquing Judi’s survey and thinking of ways to improve it.
What is unclear about Judi’s survey?
Has Judi made any assumptions?

Judi’s survey is limited. She has not collected enough data to make meaningful conclusions and the
description of the survey lacks clarity. For example, it is not clear how she selected the 40
participants. She does not explain to participants whether they should think about a purchase for
themselves, their partner, son, daughter or next-door neighbor? Judi assumes only the packaging and
the fragrance need to be considered. However, there are many factors that influence a customer’s
choice of deodorant, such as price. Another weakness of the survey could be that customers very
rarely smell a deodorant in a shop. This may imply that Judi is concerned about returning customers
(who have had a chance to smell the deodorant) rather than new customers, but this is not clear. Judi
may also be interested in what it is about the packaging that influences people; the color, the wording,
shape etc.

Whole-class discussion: Reviewing the survey (10 minutes)
Hold a brief whole-class review of Judi's survey.
What assumptions has Judi made?
What questions would you like to ask Judi?

How does this affect conclusions made from the results of the survey?

Follow-up lesson (or possible homework): Individual reflection (10 minutes)

Give out the sheet How Did You Work? and ask students to complete this questionnaire. The
questionnaire should help students review their progress.

Think carefully about your work this lesson and the different methods you have seen and used.
Spend a few minutes on your own answering the questions.

If you have time, ask your students to read through their original solutions again and, using what they
have learned, have another go at completing the task. In this case, give each student a blank copy of
the assessment: Testing a New Product.
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SOLUTIONS
Assessment task: Testing a New Product

1. Students need to create questions that will be useful to Judi. Suitable ones are:
* What packaging do males / females / people prefer?
* What fragrance do males / females / people prefer?
* Are males / females / people more influenced by fragrance or by packaging?

2. This question is about planning and student responses will depend on their answers to the first
question. A good response would include an explanation of how they will collate the data, how they will
analyze it, and how they will present their findings so that Judi can make sense of their work.

The main challenge to students is deciding on how to organize and represent data that has three variables;
gender, fragrance and packaging. There are many ways students could approach this task. Below are some
possible examples.

Some students may decide to distinguish between male and female choices, while others may combine the
figures. What is important is that they are aware of their decisions and justify them.

One approach is to use numerical ratings and means (or totals), as Penny did in the same work. For
example: 0 = strong dislike; 1= dislike, 2= neutral, 3 = like, 4= like a lot.

Classwork task: Analyzing the data, making a recommendation

Note that much of the collaborative group work is about planning. However, students are also asked
to analyze the data. Using the numerical rating approach above, the analyzed data would look like
this:

Mean Mean
Male 3 rating Female 0|12 |3 | 4 | rating
BouquetA | 3 | S 4 37/20 Bouquet A 27183 |5220
BouquetB | 3 [ 7 | 5 | 4| 1 | 33/20 Bouquet B 12|98 |64/20
Hunter A 1168 ]| 5| 57720 Hunter A 416|614 |50720
Hunter B 1125|715 53/20 Hunter B 213181 71 6020
Male and female results combined

Mean

0 1| 2 3 4 | rating

BouquetA | 3 7|13 | 12 | 5 89/40

Bouquet B 3 8| 7 1319 97/40

Hunter A 0 5|12 14 | 5 |107/40

Hunter B 1 4| 8 | 15 |12 113/40
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The means may be more simply displayed using two-way tables:

Males Females Males and females

A B A B A B
Bouquet | 37/20 | 33/20 Bouquet | 52/20 | 64/20 Bouquet | 89/40 | 97/40
Hunter | 57/20 | 53/20 Hunter 50/20 | 60/20 Hunter 107/40 | 113/40

The tables suggest that when purchasing a deodorant, males are influenced more by the packaging
than the fragrance whereas females are influenced more by the fragrance. When the data for males
and females are combined the results are less clear.

The pictorial ratings could also be represented by different numbers; for example,—2,-1,0,1,2 or 1,
2,3,4,5.

Students may decide to represent the data as a series of charts. These charts may distinguish between
male and female, may group the data for each product by its rating or may group the data for each
rating by its product. Students may use a description or a number for its rating. Here is one example:

Male: Bouquet A 1 Female: Bouquet A

.
|
Number of Pecple
]
1
=

Number of People
o~ - o

HE

0 1 2 3 4 Rating
Rating
Male: Bouquet B Female: Bouquet B

Number of People
o ~ - o

iln

j ‘
Number of Peaple
O N B o

= m [
o 2 3 e 0 1 2 3 4
Rating Rating
Male: Hunter A Female: Hunter A
8 -
_3 10 %
g ¢ g6
a 6 &
- 5a =
g ¢ - 2
E E 2 111
s 2 - s
o A Gl
0 1 2 3 4 0 1 2 3 4
Rating Rating
Male: Hunter B Female: Hunter A

[

Landl

0 1 2 3 4
Rating

Number of People
o ~ - m oo
e A
»
Number of Peaple
O N & o O
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The charts can be used to determine whether males and females, when purchasing a deodorant, are
influenced more by packaging or by fragrance. The data suggests that males are influenced more by
packaging, females by fragrance.

Students are asked to make a clear recommendation to Judi. As the sample sizes are small, this is
difficult to do with any confidence. One recommendation might be to concentrate on the female
market as their ratings are higher overall, and to go for fragrance B in the Hunter packaging.

The significance or otherwise of these results could of course be tested by more sophisticated
methods, but the above level of analysis will be sufficient at this level.
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Testing a New Product

Judi is starting a new business making deodorants.

Before producing the deodorants on a large scale, Judi wants to find out how people are influenced by
the fragrance and the packaging.

She makes two fragrances, A and B, and two possible ways to package these deodorants, Bouquet
and Hunter.

Judi conducts a survey. She asks 40 people to comment on the packaging and sample a small
amount of deodorant from four different containers:

Bouquet A Bouquet B  Hunter A Hunter B

The people are not told that 'Bouquet A' and 'Hunter A' both contain exactly the same fragrance, A,
or that 'Bouquet B' and Hunter B' contain the same fragrance, B.

Each person is asked to fill in a card, checking a box to show how he or she feels about each of the
four deodorants. For example, the person who filled in the card shown here is male, hates 'Bouquet A',
thinks 'Bouquet B' is wonderful, thinks 'Hunter A' is average and thinks 'Hunter B' is quite nice.

Sex

Bouquet A

Bouguet B

Hunter A

Hunter B
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Judi wants you to analyze all the data.

Remember that Judi wants to find out how people are influenced by the fragrance and the packaging.
Before you do this, plan your method.

1. What questions may be answered by examining and reviewing data collected on the survey cards?

2. Describe clearly how you will organize, display and analyze the 40 responses in order to answer
your questions. It may help if you make up a few results using the blank data sheets provided.

Student Materials Interpreting and Using Data: Testing a New Product
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Blank Data Sheets

< B”A ol < B,,A o <| o 3| | <| of < B”A o|
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Results of the Survey: Data Sheet 1

Sex Sex
€
Bouquet A \/ Bougquet A \/
Bouquet B \/ Bouquet B \/
Hunter A \/ Hunter A /
|__Hunter B = / Hunter B \/
Sex Sex
Bouquet A \/ Bouquet A \/
Bouguet B v Bougquet B Vv
_ Hunter A v Hunter A v
Hunter B v Hunter B \/
Sex
2 ~T B
g ) e
Y 3 &
7/ >4
* Bouquet A \/ Bouquet A \/
Bouquet B v~ Bouquet B \/
| Hunter A v Hunter A \/
i E L 2
| HunterB v Hunter B [ f
Sex {e” w e . \.\ ’./ Sex
A
Bouquet A \/ Bouquet A \/
Bouquet B \/ Bouquet B \/
Hunter A \/ Hunter A \/
Hunter B v | Hunter B v ]

Sex

Bouquet A

Bouquet A

Bouquet B

Bouquet B

Hunter A

e v
v Hunter A /

Hunter B

\/ Hunter B /
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Results of the Survey: Data Sheet 2

Sex
)
| Bouguet A v I Bouquet A /
_Bouquet B / Bouquet B /
Hunter A / Hunter A
Hunter B / Hunter B /
e s MALE ¢
? o0
7y S
Bouquet A J Bouquet A
Bouquet B Bouquet B \/
Hunter A / Hunter A \/ 3
Hunter B Hunter B \/
Sex Sex
Bouquet A \/ Bouquet A J
Bouquet B a Bougquet B J
Hunter A / Hunter A J
Hunter B / Hunter B J

o Devrnchie

Sex Fewmale

Bouquet A f Bouquet A
Bouquet B \/ Bouquet B v
Hunter A ( Hunter A
Hunter B \/- Hunter B \/
Sex Sex
€

= '
Bougquet A \/ Bouquet A /
Bouquet B Bouquet B \/
Hunter A \/ . Hunter A \/
Hunter B \/ Hunter B .‘/
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Results of the Survey: Data Sheet 3

Sex Sex
Bouquet A Bouquet A \/ 1 |
Bouquet B8 ) Bouguet B I \/_,
Hunter A
HunterA | v SVt I S —
Humer B | v Hunter B —_— V.

"
—— : i -
~ Bouquet A | | v - Bougquet A |
Bauq@éta 41‘ v Bouquot B v
Hunter A _l_ < L | nera__ - = il —
Hunter 8 | | o Hunter B v

Sex

&
Bouquet A B v rﬂouquel A Vv
 Bouauet B v Bouquet B R
| Hunter A v o Hunter A L - v
l Huriter B o Hunter B v

Sex

Bouquet A

Bouquet B I v

| Bouquet B
’ Hunter A

.V Aaqvf'f-— | - G j — i ».77 77‘,/

_ Hunter A V/

\/J Hunter B o “; \/

Sex - — 2 ‘\ v'e "
) o A ~ S5

povaes | |

Hunter A L . v© ) Hunter A - / -
l Hunter Emr‘ ] J ./_ Hunter B
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Results of the Survey: Data Sheet 4

Sex Sex
v
; .
Bouquet A E [Bouquet A /
Bouquet B / Bouquet B \/
Hunter A v Hunter A /
Hunter B B / J Hunter B “
Sex
N 2 L] .
Bouquet A \/ Bouquet A - \/
Bouquet B \/ Bougquet B v
Hunter A v Hunter A v
Hunter B v© Hunter B v
Sex
Bouquet A / Bouquet A \/
Bouquet B \/ Bouquet B \/
Hunter A Hunter A \/
Hunter B ‘/‘ Hunter B \/
Sex Sex
Bouquet A v Bouquet A v©
Bouquet B \/ Bouquet B \/
Hunter A v’ Hunter A \/
Hunter B \Q | Hunter B v
- Femee vs, S Wiake v
Fn ~ > P> - ~7
Bouguet A v Bougquet A v
Bouquet B v Bouquet B \/
Hunter A /_ Hunter A v
Hunter B v’ Hunter B v
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Sample Student Work: Penny

T will amg«z/ &QW?)’O wh a bablo -
Each pgﬁm rw’ug Wl hate @ scere 0,1, 2,% o (s
@] ® &) @( @) ToTB.
o | 1 g 3 b
2w Ot 77 0 [+ 13224 12T ¢ Sxh.

WAI R WM}MM/MTM = ¥4

1 11
[+ Tx 24122

Bmwtg 1 JHH- 11 I-H-J-HIH%HH]:H-I—H\\ 3xp ¢ Bx
\H q%l]:v q\’

Hunter b HH [ W e b H—H—lul(

- ] )i
Hunlr & | T T ww)

HH- 1

Complete the rows at the bottom of Penny’s work.

What conclusions could Penny draw based on her analysis? Explain your answer.

Are there any disadvantages to Penny’s method?
What improvements would you suggest?
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Sample Student Work: Harry

H= Homble, N Nasky , , Mol @ E‘“
L= kile, W< LOondoful e Fomak E 7 ’

0
bouguok 4;,5’4- Al
M@L@,ﬁ T%MZO- X / Y :o
HyNy 0, i K G001 10, N, 0,1 =1 iw Al 1716
LONL,LO,NIU, L Ny AL, 0,0,4, W), 0 . W) 17\l (718
LN, 0000 L 0L

Souapek B

@O@@O

Harry plans to graph the data for Bouquet B, Hunter A and Hunter B in the same way.

Complete the last column of Harry’s graph.

What conclusions could Harry draw based on his analysis? Explain your answer.

Are there any disadvantages to Harry's method? What improvements would you suggest?
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How Did You Work?

1. Compare the sample responses and your group response. What are the advantages and disadvantages of each approach?
Advantages Disadvantages
Penny
Harry
Our group
work
2. Now that you have seen Penny’s and Harry’s work, what would you do if you started the task again?
3.  What advice would you give a student new to this task to help them with difficulties?
4.  How could Judi’s survey be improved?
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Examples of Responses

Hunter A

Hunter A | s
! Hunter 8, \/

| Hunter B

Hunter A

| Munter B
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Planning a Joint Method

1. Take turns to explain your ideas for a method.

2. Listen carefully to each other and ask questions if you don't
understand or agree.

3. When everyone in the group has explained their ideas, try to agree
on a joint method that is better than all of them.

4. Make sure that everyone in your group can explain your chosen
method.

5.  Write a brief outline of your planned method on your large sheet of
paper.
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Sample Responses to Discuss

1. Take turns to explain to the rest of the group what the student in
your sample response has done and what your answers are to the
guestions on the sheet.

2. Listen carefully to the explanations. Ask questions if you don’t
understand.

3. When everyone is satisfied with the explanations, you may want to
change some of your own ideas!
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Sample Student Work: Penny

La,dn p%é

"3 &QWU\,&? a‘:a/b,{Q.
ra}ug Wl hawe o scere 0, 1,2,% oLy

55| D QO wm

— o | | 2z | 3 e

Wﬂ- 11 Ht 1) FH-\+{+++ HH A | 25 O w0 |+ 13324 127 S

LT e =¥1

Bowmtﬁ L HH L R [ %ll\\L3xof8x1+7x2+IZ>‘2
|l vl a7

Hundker i FH [ W B H—H-llll(

- | IU

Hundr & | IR I YT ww}
HA+ 1]
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Sample Student Work: Harry

T will ccle oneh teh -

H- Homble, N-= Naohd, 0= Ok,
L.i ‘\,lh@) l,\):, \/\70“' :
bwq,w 1

Male 5 Tamadso

HyNy 0, kb Hi 1,9 0,0, W, N, 0, W
W, N, & W NN [ N 0,0, W, 0
L/N, 0,0/\,)0 L) O;L,L—
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Compare Strategies
T

wdl, _ am'éq/ a\Q,CWdOUI}fD a[:&obla.
p

ra){/g wll hawe o seore 0,1, 2, o (. Penny
@ | O @( @‘ @} ToTBL
0 [ ge 3 (o
BOIAWA' L[ P bt b | i [ 3o 0T 0 [+ 324 12T oSxh
1 1 vt = ¥9
Bowwtj& 1 HH- L [ B L (- wu\\\Lsxofleﬂxszxz
Hunber B Hh %WH###]H#HH(
T
Hunkr & | T VAT [Ty T
— : 2 A
T will cde onch ke - - Souepat |
H- Horble N:Nawhd, 0- Ok, Mode . i”:}
Harry k= kike, W= Wma\wﬁd- 4 Fomak @ 7 b ,f:
3 71 " P,
b spquet I ’§le‘ 4 700 78
Male s Tnads s /R
Hy N0, kM0 0,0, 10, Ny 0, 1W ’ /F'7 %:3 i
Ul N}"?L‘)INI IO/ /\'/U),L[_’ OJO/L){’\?lO // 7k

Projector resources Interpreting and Using Data: Testing a New Product P-6



Mathematics Assessment Project

Classroom Challenges

These materials were designed and developed by the
Shell Center Team at the Center for Research in Mathematical Education
University of Nottingham, England:

Malcolm Swan,
Nichola Clarke, Clare Dawson, Sheila Evans, Colin Foster, and Marie Joubert
with
Hugh Burkhardt, Rita Crust, Andy Noyes, and Daniel Pead

We are grateful to the many teachers and students, in the UK and the US,
who took part in the classroom trials that played a critical role in developing these materials

The classroom observation teams in the US were led by
David Foster, Mary Bouck, and Diane Schaefer

This project was conceived and directed for
The Mathematics Assessment Resource Service (MARS) by
Alan Schoenfeld at the University of California, Berkeley, and
Hugh Burkhardt, Daniel Pead, and Malcolm Swan at the University of Nottingham

Thanks also to Mat Crosier, Anne Floyde, Michael Galan, Judith Mills, Nick Orchard, and Alvaro
Villanueva who contributed to the design and production of these materials

This development would not have been possible without the support of
Bill & Melinda Gates Foundation

We are particularly grateful to
Carina Wong, Melissa Chabran, and Jamie McKee

The full collection of Mathematics Assessment Project materials is available from

http://map.mathshell.org

© 2015 MARS, Shell Center, University of Nottingham
This material may be reproduced and distributed, without modification, for non-commercial purposes,
under the Creative Commons License detailed at http://creativecommons.org/licenses/by-nc-nd/3.0/
All other rights reserved.
Please contact map.info@mathshell.org if this license does not meet your needs.
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